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%411IGHLIGHTS--

According to district adminis-
trators, the typical.high school
student averaged 5 hours. of
credit classes per day in the
1981-82 school year. 4

On the average, districts re-
quired a total of 19.8 credits
for graduation, or about 5
credits per year for the typical
4-year program.' Districts
reported an average of 21.7
credits were normally completed
by graduating students--about 2
more than the average number
required.

Included in the total of 19.8
credits were average require-

. meets of 3.6 credits in English/
language arts, 2.6 An social
studies/history, 1.7,in mathe-
matics, 1.6 in science, less
than 0.1 in foreign languages,
and 1.7 in physical education/
health.

Minimum competency tests were
required for gradua ion in
one-fourth of the

About one-fourth (23 percent) of
-% the.districts had .a formal

policy requiring the regular
assignment of homework at the
senior high school level.

liservice teacher training.for
subject matter competence was
required by 22 percent of the
dist.ricts.

Only 13 percent of all districts
required minimum competency
tests for teachers.

The American College Testing
(ACT) Program college aptitude
test was more widely adminis-
tered in 61 peicent of the dis-
t\ricts, while the Scholastic
Aptitude Tests (SAT) were admin-
istered to more students in the

(Based on a nationally representative
national estimates.)

r

remaining 39 percent of the dis-
tricts. Almost half of all
seniors (46. percent) took either
the ACT or the SAT.

The average district score was
19.0 on the ACT, 461 A the
mathematics portion of the SAT,
and 433 on the verbal portion
of the SAT.

About half of the high school
graduates (43 percent) planned
to attend 2- or 4-year colleges.

Of eight-listed activities to
improve high school student
achievement, administrators gave
the highest ratings to increas-
ing-daily attendance (66 per-
cent), increasing the number of
credits required in core sub-
jects (47 percent), and estab-
lishing/increasing the number of
study skills courses (47 per-
cent). Establishing/increasing
minimum competency requirements
for graduation and requirements
for inservice teacher training
were rated as highly important
by 29 and 28 percent of the
districts, respectively. The
other activities (establishing/
increasing minimum competency
tests for teachers, increasing
the amount of homework, and
extending the school day " or
year) were rated highly im-or-
tant by less than 10 percent of
the districts.

Nine out of 10 districts.491
percent)` reported implementing
one or more of the eight listed
activities to bolster achieve-
ment between fall 1979 and
spring 1982. Generally, imple-
mentation rates corresponded to
ratings of high importance.

Survey responses often differed
by 'district characteristics--
enrollment size, metropolitan
status, and geographic raigion.

0
sample of school districts weighted to
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FOREWORD

This report presents the findings of a nationally representative sampleof school districts on high school academic requirements and achievement.The study was requested by the National Commission on Excellence in Education(NCEE), which was established'by the Secretary of Education in response toconcerns about the Ausijity of American education. The data were needed toinform the NCEE about high school academic requirements and school districtefforts to improve student achievement.
1

The survey was conducted by the National Center for Education Statistics.(NCES) in fall 1982 through its Fast Response Survey System cfRSS), and thepreliminary results were shared with the public in an early release in April1983. The FRSS was established to quickly collect and present findings onissue-oriented data heeded for planning, policy, or legislative considera-tions.

This report is the 15th in the FRSS series and will be useful to educa-tion officials as well as to organizations and indiviguals concerned withexcellence in education.
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Emerson J. Elliott
Administrator
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INTRODUCTION -

. ,Over the, past three decades, anumber of reports expressing concernabout tnequality of American educa-tion have appeased in books, profes-sionali journals, and major newspapersand magazines. In recent years, pub-lic concern about the quality ofAmerican education has reached a newhigh. Many facts have beeii citedwnich suggest an overall, decline inthe quality of public.educationt, Forexample, average scoses on college. placement tests nave decreased
steadily during the-pitst 20 years; asizeable portion of students graduat-ing fret high school are reported totie functionally illiterate;,andcross-cultural comparisons fiequentlyshow U.S. students lagging behindtheir counterpirts in other devdlopedcountries.

In response to these concerns,the U.S. Secretary of Educationestablished a, National Commission onExcellence in Education (aCEE or theCommission) whose responsibilitiesincluded: assessing the quality of.teaching and learning in the Nation'sschools; identifying methods ,.andprdgrams for improving achievement,particularly among-teenage students;and reporting these findings and:recommendations to the Secretary.
To fulfill its responsibilities.,the NCEE reviewed tne educationliterature on achievement and held;meetings throughout the country togather testimony from educators andothers interested in the quality ofAmerican education. In addition,:the Commiss'ion sought current,

, nationally representative data onhigh school requirements and achieve-ment. At the request of tap, NCEE,tne National Center for EducationStatistics (NCES) conducted a surveyof school districts in fall 1982 toobtain the following information:
Credited required fsr grad-uat ion from high school.
Whether districts had
policy requirements for

1For the purpose of this survey, a
credit was defined as a class
scheduled for a minimum of 200
minutes per week (275 minutes for a
laboratory class) for 36 weeks.

1

sit

,ot

students, such as minimum
competency tests for gradu-
ation., or assignment of
homework. 4

Whether districts hadpolicy requirements for
teachers, such as inservice
training and minimum compe-tency tests.
Average district scores on
college placement tests and
estimated percent of .gradd-
cites, that planned to attend21- or 4-year colleges..
DiStrict perC eptions re-
garding* the importanCe
various activities intendedto improve achievement.

.This report is a summary of theinformation collected in response tcthat request. The estimates in Allis
report are based on sample data thathave been weighted to producenational estimates. because tneseestimates are subject, to sampling
variability, many numbers in the texthay.i been rounded; however, thenultin,ur$ in the taoles are the actualestimates. Perdnts and averageshave oeen calculated based on tueactual estimates rather than therounded values. -Throughout thereport, es,timates of averages aremeans per district, not means Perstudent.

-Data are presented in tne fol-.lowing.citegories: all districtswith high schools, and districtsclasuified accoOrding to enrollment:size, geographic region, and metro-politaRe,status (rural, suburban, andurban) -. Since 82 percent of therural districts are small (less than2,500 students) and 62 percent ofthe urban districts are large (10,000or Wore students), the patterns ofresponses by size and metropolitan
status often are similar.

Tne methodology and samplingerror are discussed in appendix- 1;the survey questionnaire is pre-sented in appendix II (inside backcover).

0
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. SURVEY FINDINGS

Requirements for Students

A major concern of the Commis-
sion was school requirements of stu-
dents. Requirements cited were time
-spent in school, 'credits inquired
for graduation, basic course require-
ments, and homework. These require-
ments and competency testing are
addressed in this section.2

Time Spent in ScbOol

Districts wer e asked to report
the number of periods 'per day a
typicalis at,udent takes for credit
and the avetge number of minutes in
-each class, period. The range of
credit class periods reported was 4
to 8 per day, with an average of .8.8
(see t* le 1). There was little
rariati,Jnin responses by district
size or metropolitan status, ibut
there were slight regional
fer enc es . The Southeast foil; iom
averaged the lowest number of credit
class periods taken (5.5), while the
West and Southwest region averaged
the highest (6.1),.

The` average number of minutes
per credit class period was 51, with
a range of 45 minutes in the North
Atlantic to 54 minutes in the Soutr-
east (not on table).,

Based on the number of periods a
typical student takes for credit and
the number of-minutes per period,
high school students ill 1981-:82
averaged 298'minutes or 5 bouts of
credit, classes each school day. The
amount of time spent in tootle
classes, however, varied widely
among districts, from a high of 350
minutes (5,8 hours) or more in 10
percent of the districts, to a low of
240 minutes (4 hours) or less in
another ,J percent.

Some small differences were
found by district size and metropoli-

2Districts were asked to respond to
survey questions only as they ap-
plied to high schools in the dis-
trict. In addition, responses to
questions regarding policies or
requirements were intended to
reflect the combined-effect of State
and district requirements and prac-.
tices.

v.

tan status, but differences.of up to
one Bon 'a day were kound among geo-
graphic regAmns. DistrAct adminis-
trators in the West and Southwest
reported an average of 5.4 hours of
daily credit class time, while those
in the North Atantic reported an
average of 4.3 hours.

Credits Required for Graduation

Table 1 also presents findings
on the total credits required for
graduation, theiusual and maximum
number of credits completed, and the
number of core subjects taken in the
senior year. On the average in
1981-82, districts requiredi19.8
credits for graduation, or shwa 5/..",,
credits per'year for a typical 4 -yeah'
program.4 Howeyer, districti var-
ied widely on the issue of graduatXon
requirements. Some distrActs (5 per-
cent) required as many as 24 credits,
while others (also about 5 percent)
required as few as 16.5 creditit.
Little variation occurred by distritt
8i7J, metropolitan status, or region
with the exception that districts id
the West and Southwest required an
average of about 2 more credits over
a 4-year period than districts in,
other regions. This finding, is con-
sistent with the fact $hatAistricts
in this region had slightly more
credit class periods per day.

On the average, districts re-
ported that students normally com-
pleted 21.7 credits by graduation,
about 2 more than the average number
required. Districtk in tne West and
Southwest averaged somewhat more
(23.2). The average maximum credits
that could be acquired without
attending summer school or evening
courses was 25.3, about 3.5 credits
more than the number usually acquired
and 5.5 more tbah the number
required.

2

3 "Typical" was defingd in.the ques-
tionnaire as "more than 50 percent
of students."

4All credits have been converted
to a 4-year base.

I.
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Table 1.-- Average number of credit classes and minute's of credit classes per day, credits
required for graduation, maximum credits obtainable, usual credits at
graduation, and credits(in core subjects taken in the senior year, by district
charaeteristicss '50 States and D.C., fall 1982

District
'characteristicl

.

Average number ,

Credit
classes

per
dayl

Minutes
of credit
classes
per day2

Credits?
required
for grad-
uation

Maximum
credit.
posiible

Usual
credits at
graduation

Credits in
core subjects
in senior year

.

-)

Districts with
- high schools

Enrollment sizes

Less than 2,500
2,500 - 9,999
10,000 or'mors

Regina:

North Atlantic '

Great Lakes and la:

Plains
Southeast .

West and SositOwest

Metropolitan statues

Rural
Suburban ....,

. Urban

5.8 298.4 19.8 25.3

5.9 301.0 19.9 25.3
5.7 292.3 19.S' 25.3
5.7 295.3 19.7 24.3

..,

Is I

t

5.8 259.1 19.1 26.2

5.8 298.7 19.4 25.4
5.5 299.2 19.0 23.6
6.1 325.6 21.4 25.4

'

5.8 302.6'- 19.8 25.2
5.8 290.7 19.9 25.4
:5.8 ' 294.4 19.9 25.0

)

.

.

21.r

21.8
21.4
21.2

21.6

21.2
20.2
23.2

21.6
21.7
21.5

2.9

2.8'
3.1
2.9

3.2

2,8
3.0
2.7

2.8
2.9
3.0,:.,

n

\

4

4,

1Taken by a typical student, i.e., more than 50 percent of students.

2Calculated from the number of periods a typical student' takes for credit and the number of
minutes per period. -

2A credit was defined as ca class scheduled for a minimum of ;00 minutes per week
(275 minutes for a laboratory class) for 36 reeks. All credits have been converted
to a 4-year/base.
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Districts reported that students
took an average ofj12.9 credits in
core subjects (Engligh/language arts,
mathematics, science, social studies/
history, and foreign ,languages)
during the senior year. Regional
averages ranged from 2.7 in the West
and Southwest to 3.2 in the North
Atlantic.

These results indicate that the
Nation's public school districts are
relatively homogeneous on student
credit requirements regardless of
size and metropolitan status. How-

' -ever-,-some-resional- differences were-
found. For example, total credits
required for graduation differed
regionally by as much as 2 credits,
and the number of .maximum and usual
credits completed by graduation,
differed among regions as well. Dis-
tricts in the West and Southwest had
slightly more credit class periods
per day, longer class days, more
required credits, and more credits
usually completed than districts in
other regions,

Basic Course Requirements

The National Commission on Ex-
cellence in Education recommended
that "State and local high school
graduation requirements be strength-
ened and.thl ., at a minimum, all
studen)s seeking a diploma be
required to lay the foundations in
the Five New easics."5 The follow-
ing curriculum was recommended: 4

years of Knglish; 3 years of mathe-
matics; 3 years of science; 3 years
pf social studies; and one-half year
of computer science. In addition,
for college-bound students, the Com-
mission recommended that 2 years of
foreign language behrequired.

5U. S. Department of Education,
The National Commission on .Excel-
lence in Education, ANation at
Risk: The Imperative for Education
Reforn. Washington, D.C. U.S.
Government Printing Office, 1983.

Table 2 presents a summary of
survey responses to questions about
the number of credits required in
core subject areas. For comparison,
a credit corresponds to a year of
coursework.

In 198f-82, districts required
an average of 3.6 years of English/
language arts, slightly less than the
Commission's recommendation of 4
years. Almost two-thirds of the die-

. tricts (63 percent) reported requir-
ing "4" years of English and one-
third (35 percent) required "3"
years. 6

4

The national average for re-
quired courses in social studies/
history was 2.6 years, compared with
the Commission's recommendation of 3
years. One-half of the districts
required at least "3" years of social
studies, and approximately two-fifths
required "2" years. Only 10 percent
of the districts required less than
"2" years.

The Commission recommended 3
years of credit both in mathematics
and in science. The survey, however,
showed that the average national
requirements in these subjects were
only 1.7 nd 1.6 years, respectively.
Almos **Alf of the districts (48 per-
cent) ouired "2" years of course-
work i. thematics, but 44.percent
requir- "1" yoar or less. Only 8
perceL. of the districts required
more than "2" years of mathematics.
The distribution of science require-
ments was similar to mathematics: 46
percent of the districts required
"2" years of science, 48' percent
required "1" year or less, and only
5 percent required more than "2"
years.

6When there is a reference in
quotes to the number of years of
coursework, these numbers are
defined as follows: "1" year in-
cludes responses between 0.51 and
1.50 years' credit; "2" years in-
cludes responses between 1.51 and
2.50 years' credit; etc.

13



Table R.-Average number of credits required for gradusltion, by subject area and
by district characteristicss 50 Staten' and D.C., fall 1082

k

District
characteristics

Creditsl required for graduation

Total Mathe-
matic Science

English/
language
arts

Social
studies/
history

Foreign
languages

Physical
education/

health

NCEE recommendations 3.0 3.0 4.0 3.0 2.02

All districts with
high schools 19.8 1.7 1.6 3.6 2.6 <.1 1.7

4 '

Enrollment sizes

Less than 2,500 .. 19.9 1.7 1.6 3.6 2.5 <.1 1.7
2,500 - 9,999 19.5 1.6 1.5 3.7 2.7 .1 1.8
10,000 or more 19.7 1.7 1.5 3.6 1.6 <.1 1.7

Regions

North Atlantic 19.1 1.7 1.5 4.0 3.0 .1 1.9
Great Lakes and

19.4 1.4 1.5 3.4 2.5 <.1 1.5
Southeast 19.0 1.9 1.7 3.8 2.3 .1 1.5
West and Southwest : 21.4 1.9 1.7 3.6 2.5 <.1 1..9

Metropolitan statues

Rural 19.8 1.7 1.6 3.6 2.6 <.1 1.6Suburban 19.9 1.6 1.4 3.7 2.6 <.1 1.9
Drain 19.9 1.9 1.6 3.8 2.6 .1 1.9

-Not applicable.

lA dit was
(275 -Minutes
converted to

defined as a clams scheduled for d minimum
for a laboratory class) for 36 weeks. All
a 4-year base.

2For college-bound students.

of 200 minutes per week
credits have been

5

BEST COPY



Survey findings showed that re-
quirements for physical education and
health courses were the same as for
mathematics and science (1.7 cred-
its). Foreign language graduation
requirements were almost non-exis-
tedt, with a natylloal average
requirement of less than 0.1 credit.
Only 3 percent of all districts
reported having requirements for
foreign languages.

7 Course requirements did not vary
significantly by district size or
metropolitan status, but some dif-
ferences were found among regions for
certain subjects. The Great Lakes
and Plains region required less
mathematics (rot years) than the
Southeast or the Vest and Southwest
regions (1.9 years). Social studies
requirements in the North Atlantic
region (3 years) were greater than
those in any of the other regions by
at least one-half year.

When combined, these six sub-
jects (mathematics, science, English/
language arts, social studies/
history, foreign languages, and phys-
ical education/health) account for
an average of only.11.2 credits, or
just sli.ghtly more than half the
total required for graduation.

Vinimum Competency Test
Requirements

Administrators in one-fourth of
the districts said that their dis-
trict ot. State had formal written
policies requiring minimum competency
tests for high school graduation in
1981-82 (table 3). Of those, 90 per-
cent required tests in mathematics,
80 percent in English/language arts,
and 47 percent in other areas, such
as reading, writing,. and life skills.

Minimum competency test require-
ment varied in all three district
classifications. Proportionately
twice as many urban districts (42
percent) as rural districts (19 per-
cent) required these tests for gradu-

6

ation. Similarly, 47 percent of the
large districts had competency test
requirements compared with 21 percent
of the small districts. Regional
differences in competency test re-
quirements were even greater, ranging
from 6 percent of the districts in
the Great Lakes and Plains to 49
percent in the North Atlantic.

Homework Requirements

The Commission recommended that
"significantly more time be devoted
to learning the New Basics." As a
suggestion for implementing this
recommendation, the report stated
that, "Students in high schools
should be assigned far more homework
than is now the case." Districts
were asked whether they,bad formal
policies requiring that homework be
assigned, reviewed, and discussed
with students.

Nationwide, about 20 percent of
the districts had formal policies
requiring regular assignment of home-
work at the elementary, junior high,
and senior high levels (table 4).

Large districts and urban dis-
tricts were more likely to have
formal homework policies than were
small districts and rural districts.
For example, at the senior high
level, 36 percent of the large dis-
tricts had formal homework policies,
compared with only 20 percent of the
small districts. Formal homework
policies at the senior high level
were most prevalent in North Atlantic
districts (36 percent); in other
regions, between 16 percent (South-
east) and 22 percent (Great Lakes
and Plains) of the districts had
policies.

Administrators in about half'the
districts (55 percent) reported that
homework was required to be reviewed
by a teacher or teaching assistant,
but only one-third of the districts
required that results of homework be
discussed with students.
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Table 3.--Number and percent of districts rilkaring minimum competency tests for graduation
and subject areas in which tests are required, by district characteristics:
50 States and D.C., fall 1982

District
characteristics

Total

1

Enrollment size:

Less than 2,500 7,787 1,607 21 90 75 48
2,500 - 9,999 2,942 978 33 90 87 42
10,000 or more 641 301 47 92 88 50

Region:

North Atlantic 2,079 1,015' 49 93 91 29
Great Lakes and
Plains 4,693 288. 8 95 96 '47

Southeast 1,688 457 27 99 86 23
West and Southwest 2,911 1,125 39 83 84 72

Metropolitan status:

Rural 7,280 1,359 19 90 81 39
Suburban 3,725 1,371 37 90 78 53
Urban ... . 366 155 42 97 91 53

Districts
with high
Schools

2

Districts
requiring minimum
competency tests

Number

3

11,370 2,885 25 90 80 47

Percentl

4

Areas in which tests
are required

(in percents 6f column 3)

Mathe-
matics

5

English/
language

arts

6

Other2

7

1Bawed on districts with high schools (column 2).

2Such as reading, writing, life skills.

Table 4.--Percent of districts win policies requiring homework assignment, review, and discussion,
by district characteristics: 50 States and D.C., fall 1982

District
characteristics

Districts
with high
schools

Districts with formal
policies requiring regular
assignment of homework at:

Districts
requiring

homework to
be reviewed
by teacher/
teaching
assistant

Districts
requiring that
the results of

homework
assignments
be discussed
with students

Elementary
level

Junior
high
level

Senior
high
level

1 2 3 f 4 5 6 7

Total

Enrollment sizes

Region:

Metropolitan status:

11,370 20 22 23

(In percents of column 2)

55 34

Less than 2,500 7,787 16 19 20 56 33
2,500 - 9,999 2,942 28 27 29 52 35
10,000 or more 641 30 35 36 44 33

North Atlantic 2,079 27 36 36 53 35
Great Lakes and Plains 4,693 20 20 22 56 39
Southeast 1,688 20 16 16

& 55 24
West and Southwest 2,911 14 19 19 53 30

Rural 7,280 18 19 19 56 35
Suburban 3,725 22 27 29 51 32
Urban 366 36 46 40 52 34

7 16



Requirements for Teachers

In recent rears, concern has
been expressed about the quality of
teachers. The Commission reported
that "too many teachers are being
drawn from the bottom quarter of
.graduating high school and college
'students," and that "half of the
newly employed mathematics, science,
and English teachers are not quali-
fied to teach these subjects."

Educators and legislators have
proposed many methods to improve the
quality of teachers and teaching.
School districts often focus on two
of these methods: requirements for
inservice teacher training, and mini-
mum competency testing of teacake.

Inservice Teacher Training
Requirements

Administrators in about one-
fourth of the districts (22 percent)
reported that their district or State
had formal written policies requiring
inservice teacher training for sub-.
ject matter competence in 1981-82.
(table 5). Of these districts, 92
percent required training in mathe-
matics, 92 percent in English, and
75 percent in science.

As in the case of student test-
ing and homework requirements, in-
service teacher training requirements
were more prevalent in large and
urban districts (33 and 34 percent)

8

than in small and rural districts
(20 and 23 percent). Regionally,
inservice training requirements.
ranged from 16 percent of the dis-
tricts in the Great Lakes and Plains
to 31 percent in the Southeast.

Minimum Competency Test
Requirements for Teachers

Only 13 percent of all districts
indicated that the district or State
required new or already employed
teachers to pass a minimum competency
test (table 6). Of these districts,
about three-fourths required testing
in mathematics and English (74 and
76 percent, respectively), 86 percent
in.general knowledge, and 66 percent
in'science.

Proportionately more large dis-
tricts (26 percent) than small dis-
tricts (10 percent) had competency
test requirements for teachers, but
no differences were found between
urban (14 percent) and rural dis-
tricts (15 percent). Regional dif-
ferences were particularly striking.
Competency testing of teachers was
seldom required by districts in the
North Atlantic and in the Great
Lakes and Plains (2 percent or less).
By contrast,` almost one-fourth of
the districts in the West and South-
west (21 percent) and about half of
the districts in the Southeast (48
percent) required tests.
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Table 5.--Number and-percent of districts requiring inservice teacher training for subject
matter competmice, and areas in which inservice training is required, by district
characteristics: 50 States and D.C., fall 1982

District cnaracteristics
Districts
with high
schools

Districts
requiring
inservice

teacher training

Area in which inservice
training is required

(in percents of column 3)

Number Percent*
Mathe-
matics

Science
English/
language
arts

1 2 3 4 5 6 7

Total 11,370 2,450 22 .92 75 92

Enrollment size:

Less than 2,500 7,787 1,533 20 90 . 69 88
2,500 - 9,999 2,942 704 24 96 85 100
10,000 or more 641 213 33 93 87 92

Region:

North Atlantic 2,079 364 18 73 58 98
Great Lakes and Plains 4,693 765 16 99 77 90
Southeast 1,688 523 31 85 70 93
Meet and Southwest 2,911 799. 27 99 85 91

Metropolitan status:

Rural 7,280 1,703 23 91 74 91
Suburban 3,725 624 17 95 74 92
Urban 366 124 34 92 91 99

*Based on districts with high schools (column E.

Table 6.--Number and percent of districts requiring minimum competency tests for teachers,
and subject areas in which tests are required, by district characteristics:
50 States and D.C., fall 1982

District
characteristics

Distrhighicts
with
schools

Districts. requiring
minimum competency
tests for teachers

Areas in which minimum competency
tests for teachers are required

(In percents of column 3)

Number Percent*
Mathe-
matics Science

English/
language
arts

General
knowledge

1 2 3 4 5 6 7 8

Total 11,370 1,481 13 74 66 76 86

Enrollment size:

Less than 2,500 7,787 600 10 80 76 80 86

2,500 - 9,999 2,942 511 17 66 57 68 83

10,000 or more 641 170 26 71 48 79 91

Region:

North Atlantic 2,079 38 2 100 100 100 3

Great Lakes and
Plains 4,693 19 1 100 95 100 100

Southeast 1,688 808 48 79 73 82 87

West and South-
west 2,911 616 21 65 54 65 88

Metropolitan status:

Rural 7,280 1,084 15 69 67 ..71 88
Surburban 3,725 344 9 86 61 88 76
Urban 366 53 14 100 83 100 98

*Basel on districts with high schools (column 2).

BEST COPY
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Achievement

The College Board's Scholastic
Aptitude Tests (SAT) and the American
College Training (ACT). Program's col-
lege aptitude tests are the major
college placement tests used in the
United States. These tests also
have been used as measures of ef/ec-
tiveness for high school programs.
While this use has been criticized,7
these tests continue to be used to
assess school effectiveness because
other standardized` measures are
lacking.

Over the past two decades,
scores on these standardized tests
have declined steadily. As the NCEE
reported, bet2ween 1963 and 1980,
average scores on the verbal portion
of the SAT dropped more than 50
points (from 479 to 424), while
scores on the mathematics portion
dropped almost 40 points (from 501
to 468).8 Average scores on the
ACT followed 0 similar pattern:
scores dropped from an average of
19.9 in 1970 to an average of 18.4
in 1982.7 The decline of scores
on these standardized tests was one
of the factors that led the NCEE to
conclude that the Nation's education
system was "at risk." In this'
survey, district achievement was
assessed by two items: average
scores on either the SAT or ACT (the
test more widely administered in,the
district) and the percentlge of
graduates intending to go on to 2-
or 4-year colleges.

The ACT was more widely admin-
istered in 61 percent of the dis-
tricts, while in 39 percent, more
students took the SAT (not on table).
There wore distinct regional varia-
tions on which test was administered
the most. In the North Atlantic, the
SAT was more widely administered in

7 Boyer, E. L. High School: A Re ort
on Secondary Education in mer ca.
New York: Harper and Row, 1983.

10

almost all (94 percent) of the dis-
tricts. The reverse was true in the
Great Lakes and Plains, where 88 per-
cent of the districts reported ACT
scores. The AC''' was more widely
administered in 66 percent of the
districts in the Southeast and 55
percent in the'West and Southwest.

About half of the. seniors (46
percent) in all districts took either
the SAT or ACT in 1981-82 (table 7),
although the proportions per district
ranged from 1 to 100 percent. The
average district score was 461 on the
mathematics portion of the SAT and
433 on the verbal portion. On the
ACT, the average district composite

Az>score was 19.0.

Possible student scores on the
ACT range from 1 to 36. The ACT
Program reported an average composite
score for students tested during the
198182 school year of 18.4. Student
scores on the SAT mathematics or ver-
bal tests may range from 200 to 800.
The College Entrance Examination
Board reported an average mathematics
SAT score of 467 and a verbal SAT
score of 426 for college bound
seniors of-the class of 1982. There-
fore, the average student scores and
the average district scores from this
study are quite close for both the
ACT and SAT.

Individual district scores on
thesa achievement tests varied great-
ly. For example, of the districts
reporting SAT scores, 10 percent
reported average mathematics scores
of 400 or lowr, while another 10,.
percent reported averages of 520 or
higher. Similarly, of the districts
reporting ACT scores, 12 percent had
composite averages of 16.0 or lower,
while another 12 percent averaged
22.0 or higher.

8U.S. Department of Education, The
National Commission on Excellence in
Education. A Nation at Risk: The
Imperative for Educational Reform.
Washington, D.C. U.S. Government
Printing Office, 1983.
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Table 7.--Average SAT scores, ACT scores, and percentages of seniors taking SAT or ACT,
and graduates planning to attend 2- or 4-year colleges, by district
characteristics: 50 States and D.C., fall 1982

District
characteristics

Average

Mathematics
SAT score

Verbal
SAT score

Composite
ACT score

Percent of
seniors

taking SAT
or ACT test

Percent of
graduates

planning to
go to college

All districts with
high schools 461.1

Enrollment sizes

Less than 2,500 455.9
2,500 - 9,999 467.0
10,000 or more &

:
465.4

Region:

432.8 19.0

433.7 19.1
433.0 18.5
427.2 18.4

46.3 ,. 48.8

46.9
45.5
42.5

40.2
49.5
52.4

North Atlantic 464.0 439.7 (*) 48.3 51.4
Great Lakes and
Plains (*) (*) 19.8 45.4 47.z,
Southeast 421.6 388.2 17.5 43.2 42.3
West and Southwest 466.3 440.2 17.8 48.1 53.0

Metropolitan status:

Rural 455.3 424.9 19.2 47.2 47.7
Suburban 467.6 442.0 18.6 44.8 50.4
Urban 449.6' 413.3 18.4 44.7 54.3

*Estimates are unreliable because they are based on too few districts.

Note.--Districts reported averages only for the more widely administered test. By
size, districts that reported using the SAT were about 29 percent of the small
districts, 58 percent of the medium-sized district,_, and 65 percent of the large
districts. In the remaining districts, the ACT was the more widely administered
test. By region, SAT districts were 94 percent of the North Atlantic, 12 percent
of the Great Lakes and Plains, 34 percent of the Southeast, and 45 percent of the
Ost and Southwest.' By metropolitan status, SAT districts were 63 percent of
urban districts, 57 percent of suburban districts, and 28 percent of rural
districts.

Achievement test scores also
differed by district characteristics.
For instance, urban districts
reported lower average SAT scoras
than suburban districts, although
average ACT scores were about equal.
Districts in the Southeast reported

.,the lowest SAT scores on both the
'-mathematics and verbil portions of
the test. Districts in the Great
Lakes and Plains reported the'highest
ACT scores.9

District administrators reported
that about half (49 percent), of their
graduates planned to go to 2- or
4-year colleges. Again, there was

9
North Atlantic districts were ex-
cluded from the ACT regional anal-
yses, and Great Lakes and Plains
districts were excluded from the SAT
analyses because the numbers of dis-
tricts reporting scores were too
small to provide reliable estimates.

11

r.

variation among districts. Ten per-
cent of the districts reported one-
fourth or fewer graduates planned to
go to college. Another 10 percent
reported three-fourths or more
planned to attend.

Proportionately more graduates
in urban districts (54 percent)
intended to go to college than
graduates in rural districts (48 per-
cent). By region, the proportions
planning to attend college ranged
from highs of 53 and 51 percent in
the West and Southwest and in tne
North Atlantic, respectively, to 42
percent in the Southeast.
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Activities.to Improve Achievement

District administrators were
asked to rate the relative importance
(high,' medium, or 'ow) to district
policy of each of the following
activities designed to improve aca-
demic achievement in high schools3

Increase daily attendance,

Increase credit require-
ments in core subjects,

Establish/increase courses
to improve students' study
skills/habits,

Establish/increase minimum
competency requirements for
graduation,

Establish/inciease require-
ments for inservice teacher
training for subject matter
competence,

Increase amount of home-
work,

Extend the school day or
the school year, and

Establish/increase minimum
competency tests for teach-
ers.

Administrators were asked wheth-
er their districts had 'implemented
any of these activities between fall
1979 and spring 1982, and whether
they planned to implement the activi-
ties by ..the 1984-85 school year.

Activities Rated as Highly
Important

Increasing daily attendance was
rated as the most important way to
improve high school achievement; two-
third of the district administrators
rated this activity as highly impor-
tant (table 8). This finding about
daily attendance probably reflectF,
the general attitude that more time

In school will improve academic
ichievement. Although two-thirds of
the districts rated this activity as
highly important, nationwide the per
district absenteeism rate for high
schools was only 6 percent. Individ-
ual districts ranged from 1 to 23
percent (not on table). -

Increasing cora credit require-
ments and improving students' study
skills were also rated as highly
important means of improving achieve-
ment. Almost 50 percent of the,
administrators strongly gavored
increasing-te number of credits
required in core subjects andestab-
lishing or increasing the number of
study skills courses offered,.

12

Wore than one-fourth of the
admlnistrators rated minimum compe-
tency requirarnts for graduation
and, expanded inservice training for
teachers as very important. Less
than 10 percent rated the remaining
alternatives (minimum competency
tests for teachers, increasing the
amount of homework, or increasing
the school day c'r year) as highly
important. However, nearly 50 per-
cent believed that increasing home-
work was at least moderately impor-
tant (not on table).

Administrators in large dis-
tricts were more likely to rate
increases in attendance, minimum
competency requiremeuce for gradua-
tion, and inservice traiuiug as very
important compared with administra-
tors in small districts. Urban
district responses resembled those
of large districts and rural re-
sponses corresponded to those of
small districts.

Responses also differed by
region. For example, districts in
the Great Lakes and Plains were less
likely to rate study skills courses
and minimum competency requirements
as highly important compared with
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Table 8.--Percent of districts rating activities to improve academic achievement in high
schools as highly important, by district characteristics: 50 States and D.C.,
fall 1982

1.

District
characteristics

Districts
with high
schools

High importance for estatilishing/increasingt

Daily
attend-
ance

Credit
require-
ments-
in core
subjects

Study
skills
courses

Minimum
competency
require-
ments for
graduation

In-
service
teacher
training

Minimum
compe-
tency
tests
for

teachers

Amount
of

home-
work

School
day or
year

3 4 5 6 7 8 9 10

(lppercents of column 2)

Total 11,370 66 47 47 29 28 9 74 5

Enrollment sizes

Le 1 than 2,500 7,787 63 45 45 25 23 8 4 4

- 9,999 2,942 69 51 51 34 35 11 14 6

10,000 - or more . 641 83 57 46 52 49 14 14 12

Region:

North Atlantic 2,t79 62 58 53 :10., ?A 3 8 3

Great Lakes and
Pla0s 4,69L 57 40 38 19 21 4 4 3

Southe40' 1,688 74 48 49 44 37 25 9 4

West anu South-
west 2,911 79 51 56 31 38 13 10 8

Metropolitan status:

Rural 7,280 63 43 ,W 25 28 8 6 3

Suburban 3,725 69 54 43 35 26 11 8 8
Urban 366 90 59 51 47 45 5 12. 14

BEST COni?.Y
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districts in the other regions. Pro-
portionately more districts in the
Southeast and in the Nest and South-
west strongly favored increasing in-
service training, and establishing/
increasing minimum competency tests
for teachers than those ip the North
Atlantic and in the Great Lakes and
Plains. On competency testing for
teachers, the Southeast led all other
regions, with one-fourth of the dis-
trict administrators rating these
tests as highly important compared
with 9 percent overall.

Implementation of Activities to
Improve Academic Achievement

Nine out of 10 districts (91
percent) had implemented one or more
of the eight activities between fall
1979, nd spripg 1982 (not on table).
in general, district actions reflec-
ted the ratings. Activities rated
highly important had been implemented
by more districts than activities
rated as less important. For ex. %-
ple, more than two-thirds (69 per-
cent) of the districts cr.rrie
out programs to increase daily
student attendance between fall 1979
and spring 1982 (table 9). About
half tt.e districts reported increas-
ing core credit requiremoots (53 per-
ceit) and establishing or increasing
study skills courses (48 percent).

Inservice training had been
implemented more frequently (36 per-
cent) than minimum competency
requirements for graduation (27 per-
cent). The three activities rated
highly important least frequently
also were. implemented the least. It
should be noted, however, that while
only 7 percent of the districts had
assigned high importance to increas-
ing homework/ 19 percent bad imple-
mented this activity in the past 3
years.

Differences in implementation
rates by size and metropolitan status
of the districts generally mirrored
the differences in importance rat-

q

14

ins. Large districts and urban dis-
tricts were more likely to have
implemented activities to increase
daily attendance, increase minimum
competency requirements for gradua-
tion, and inservice training compared
with small districts and rural dis-
tricts. In addition, proportionately
more urban than rural districts had
increased the amount of homework..

Regional differences were also
found. For example, the highest
implementation rates of activities
related to teachers occurred in dis-
tricts in the Southeast, where 53
percent had increased inservice
training and 33 percent had estab-
lished or increased minimum compe-
tency tests for teachers. Districts
in the North Atlantic reported the
highest implementation rates for
increasing homework (36 percent).

Plans for Implementing Activities
to Improve Academic Achievement

Increases in daily attendance
and study skills. courses were planned
by about half of the districts (table
10). Administrators in 43 percent of
the districts reported plans to
increase inservice teacher training,
38 percent intended to increase core
credit requirements, and 34 percent
expected to increase minimum compe-
tency requirements for graduation.
Less than one-fifth of the districts
planned to implement the activities
with the lowest importance ratings:
increasing the amount of homework
(19 percent) establishing or
increasing minimum competency tests
for teachers (1.2 percent), and
extending :he school day or school
year (8 percent).

Although district plans differed
by size, metropolitan status, and
region, there were fewer significant
differences. ,Often, differences
varied from those for importance
ratings and Oplementation reports.
The data by district characteristics
are presented in table 10.
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Table 9.--Percent of districts that implemented activities to improve academic achievement in high
school. betwees fall 1979 and spring 1982, by district characteristics: 50 States and D.C.,
fall 1982

District
characteristics

Districts
with high
schools

istablished/ ncreased:

Credit Minimum
Daily
attend-

require-
ment:1-

Study
skills

..:ompetency
require-

ance (n core
subjects

courses ments for
graduation

In-
service
teacher
training

1 3 4 5 6 7

(In percents of column

Total 11,370 69 53 48 27

Enrollment size:

Less than 2,500 7,787 64 53 45 25
2,500 - 9,999 2,942 78 54 54 30
10,000 or more 641 81 52 53 45

Region:

North Atlantic 2,079 76 58 58 37
Great Lakes and
Plains 4,693 60 49 42 12

Southeast 1,688 75 56 38 40
West and South -
vest 2,911 74 56 55 38

Metropolitan status:

Rural 7,280 .64 51 48 24
Suburban 3,725 76 57 47 32
Urban 366 88 65 52 49

36

32
43
50

35

29
53

.38

34
39
49

Minimum
compe-
tency
tests
for

toachers

Amount
of

home-
work

School
4.

day or
year

8 9 10

2)

9 19 7

8 14 7
10 30 6
14 20 6

1 35 7

<1 18 8
33 10 3

15 14 7

9 14 6
9 27 7

<1 37 6

Table 10.--Percent of districts planning to implement activities to improve academic achievement
in high schools by 1984-85, by district characteristic.: 50 States and D.C., fall 1982

District
characteristics

Districts
with high
schools

Daily
attend-
ance

Credit
require-
ments-
in core
subjects

1. 2 3 4

;.

Total 11,370 51 38

Enrollm,.Jt size:

Less than 2,500 7,787 49 38
2,500 - 9,999 2,942 58 36
10,000 or more 641 49 46

Re lion:

North Atlantic 2,079 62 46
Great Lakes and-
Plains 4,893 40 26

Southeast 1,688 59 33
Vest and South-
west 2,911 58 54

Mctropolitan status:

Runk' 7,280 49 36
Suburb.- 3,725 57 41
Urban 366 55 34

Plan to establish/increase:

Study
skills
courses

Minimum
competency
require-
ments for
graduation

In-
service
teacher
training

5 6 7

(In pe;-ents of column 2)

52 34 43

51 34 40
55 37 47
58 28 53

68 41 47

45 30

52

55

35

34

9

3

52 32 43
53 40 42

'48 26 60

Minimum

tency
tests
for

teachers

Amount
of

h .eme-

work

School
day or
year

8 9 10

12 19 8

12 14 9
12 ' 29 6
16 27

6 32 10

4 12 6
26 17 4

21 11 12

12 16 7
13 / 22 11
10 31 8

BEST COPY
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Requirements and Achievement

dolee survey data to explore
There re a number of analyses

the relationship between requirements
and achiei/ement. These consisted of
plots of the data, cross-tabulations,
and weighted linear regressions. The
regression analyses used the follow-
ing as independent variables: min-
utes spent in credit classes; credits
required for graduation (excluding
physical education/health); credits
required in core subjects; whether
or not the district required compe-
tency tests for graduation; whetger
or not the district had a formal
policy requiring the regular assign-
ment of homework at the senior high
school level; percent of seniors tak-
ing the ACT or SAT; and percent of
.students eligible for Title I assist-
ance. Dependent variables were dis-
trict average composite ACT scores.
combined mathematics and verbal SAT
scores, and percent of graduates
planning to attend 2- or 4-year col-
leges. These analyses revealed some
positive relationships between
requirements and student achievement,
but the pattern was not consistent
across the three achievement measures
(the ACT score, combined SAT score,
and the percent of high school grad-
uates intending to go to college).

A

For example, school. districts
whose students spent more time in
credit courses (reporting high num-
bers of minutes) appeared to have
significantly higher. achievement as
measured by the mathematics SAT and
combined mathematics and verbal SAT
than those that reported low minutes
(table 11). However, for districts
that indicated that the ACT was the
more widely administered test, no
positive relationship existed between
time spent in credit classes and
achievement.

There were a number of apparent
inconsistencies between student
achievement and other requirements.
For example, schoiristricts
reported similar achiev ent scores
and percents of students intending
to go to college regardless of
whether the district required high
or low numbers of credits (excluding
physical education/health) for
graduation. In addition, student
achievement in districts requiring
competency tests for graduation or

V

regular homework at the senior high
level did not differ significantly
from achievement in districts
without these requirements.

The failure to find a consistent
pattern of positive relationships
between requirements and achievement
may have arisen from a number of fac-
tors. First, there is a tendency for
school districts with lower student
achievement to raise formal require-
ments as a strategy for improving'
achievement, while higher achieving
districts see less need for this
type of action. The survey findings
partially support this, since dis-
tricts with th-i lowest percents of
students eligible for ESEA Title I
assistance (currently Chapter 1 of
the Education Consolidation and
Improvement Act) have the highest
achievement, even though their re-
quirements are the same or lower
than other districts (not on table).
Second, in some .districts, higher
requirements are the result of recent
policy changes to counteract low
achievement. These policies may not
have been in effect long enough to
result in measurable differences in
achievement. For example, policies
enacted in the 1981-82 school year
would have minimal effect on the
achievement of students in 1981-82,
but may influence the achievement
test performance of students in later
years. Third, since these data
reflect aggregate district averages,
significant effects are more diffi-
cult to isolate than if students
were the unit of analysis. Fourth,
the average achievement scores ot
small districts are subject to
significant variability because they
are based on relatively few students.

16

Some variables that have been
linked to achievement in other
studies could not be measured in
this survey. Among these variables
are the quality of education, level
of student preparation on entering
high school, student motivation,
teacher expectations, and per pupil
expenditure. Control of these
variables would permit a more power-
ful test of the existence or non-
existence of a relationship between
requirements and achievement at the
district level.
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TaPle 11.--AcadeMic achievement-differences,
.,

by.selected,distiict requirements: 50 States,
,and D.Ct fall 1982 4 .

.'
.

.
.
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Requirements

Achievement averages

g

4

O

Math
SAT score

Verbal
AT score

Combined
SAT score

ACT score
Percent'
going

to college

Total 461 433 0 894 1§.0 48,8

Minutes in credit classes/1
.

4

Low 454 430 884 19.8
, 48.9

Medium 459 433 892 19.2 47.7 -

High 472 . 437 907 18.4 / 49,,8'

Required graduation credits
excludihg physical education/
healths2 . 0 .

Low
Medium

461
455

435
424

.
896

b 879
.19.1 .

19.2
48.2'
47.4'

..-,. High 's-467 439 904 18.8 . 50.3

Policy requiring regular home-
work.at senior high sch,Jol
level:

No 458 431 889' 19.0 48.3
Yes 467 437 902 18.8 .50.3 '

Minimum competency tests
required for graduations

No 460 433 893 19.0 48.1 A

Yes 462 433 894 18.7 50.7

1Low = 200-270
Medium = 271-329
High = 330-385

2Low = 11.5-16.99
Medium = 17-18.99
High = 19-26 6

4
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The Fast Response Survey System

The Fast Response Survey System
(FRSS) was established by NCES so
that 'education data, urgently needed
for planning and policy formulation,
could be collected quickly and with
minimum burden on respondents.

The FRSS covers six education
sectors:

State education agencies
(SEA's);

Local education agencies
(LEA's);

Public elementary and secondary
schools;

Nonpublic elementary and
secondary schools;

Institutions of higher
education;

Noncollegiate postsecondary
schools with occupational
programs.

All 50 States and the District
of Columbia are included in the SEA
sector. For each of the other sec-
tors, a stratified random sample was
designed to allow valid national
estimates to be made. The sample
sizes range from 500 to 1,000.

A data-collection network in-
volving both respondents and coor-
dinators was developed in each sec-
tor. CoordinatorS assist in the
data collection by maintaining
liaison with the sampled institutions
or agencies. The respondents, selec-
ted to report for their institutions
or agencies, voluntarily' provide the
polic'y-oriented data requested in
the questionnaires.

The Fast Response Survey System
provides NCES with a mechanism for
furnishing data quickly and effi-
ciently. All aspects of the system- -
the sample design, the network
coordinators and respondents, and
the short questionnaires--have been
designed with this in mind.

Methodology for the Survey of School
Districts on Academic Requirements
And Achievement

Samples for the FRSS are often
designed to meet more than one objec-
tive. The objectives for this study
were: 1) to draw a general purpose
national sample which could be used
for the current study as well as
other potential FRSS surveys; and 2)
to select the sample so there would
be no overlap with the prior school
district sample except for certainty
units.

To achieve the first objective
it was necessary to select a strati-
fied sample from the current 1980-81

IgN school district universe file allo-
cating the sarle to size strata
approximately oportionate to the
cumulative square _root of school
district enrollment. The second
objective was accomplished by match-
ing the 1980-81 universe 'file with
the 1977-78 universe file (on which
the prior sample was based) and
cross-classifying the new selection
strata by the selection strata used
in the prior sample. With this
matching, it was possible to elimi-
nate the school districts in the
prior sample from the 1980-81 uni-
verse and set the desired sampling
rates for the new sample, accounting
for the probability of being selected
in the prior sample while achieving
the desired allocation of sample
(proportionate to the square root of
enrollment). A stratified systematic
sample of 700 local educa-tion agen-
cies was then selected at the pre-
scribed rates.
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After excluding districts that
did not haye high schools, the number
of potential respondents for this

'study was reduced to 571. Question-
naires were-mailed in August 1982.
Data collection continued until a 93
percent response rate (532 completed
quostionnai,res) was obtained.
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response data were weighted
to produce national estimates and a
weight adjustment was made to account
for survey nonresponse. The weights
wore calcUlated for each cell of a
two-way tabulation of enrollment size
and geographic region. Table A shows
the cell and marginal totals used in
the weighting.

Standard Errors of-the Statistics

The findings presented in this
report are estimates based on the
FRSS sample of school districts and
consequently are subject to sampling
variabilitf--4.f_the questionnaire
had. been sent -to different sample,
the response' would not have been
identical; some numbers might nave

.been higher, while others might have
been lower. The estimated standard
error of a statistic (a measure of
the variation due to sampling) can be
used to examine the precision ob-
tained in a particular sample. If

Table A.--Number of school districts with high
by enrollment size and region

all possible samples were surveyed
under similar condilions,-1lTervaTi
of 1.645 standard errors below to
1.645 standard errors above a partic-
ular. statistic would include the
average result of these,. samples in
approximately 90 percent of the
cases. For example, for the average
mathematics SAT score (table B), the
90 percent confidence interval is
from 454.5 to 467.7 (461.1 + 1.645
times 4.0). If this procedure were
followed for eve!J possible sample,
about" 90 percent Of the intervals
would inckude the average number
from all poSsible samples.

Table B presents standard errors
for selected questionnaire items.
Specific statements of comparison" in
the text are significant at the 90
percent confidence level or better.
Standard errors for other question-
naire items and statistics presented
in this report, not included in
table B,can be obtained on request.

schools in the universe and in the sample,

Enrollment
size

Total
Region

North
Atlantic

IUniverse
1- s

Total 11,370 2,079

--1-----? 1Less than 2,500 7,787 1,109
..1

1,036
5952,500 - 4,999 1,906

5,000 - 9,999 276
10,000 - 24,999 466 80
25,000 - 135,999 166 16
136,000 or more 9 3

Sample

Total 532 108

Less than 2,500 216 30
2,500 - 4,999 115 39
5,000 - 9,999 92 23
10,000 - 24,999 62 11
25,000 - 135,999 38 2
136,000 or more 9 3,

Great Lakes
and Plains Southeast I., Must and

Southwest

4,693

3,711*
580
264
105
31

1,688 2,910

784
429
290
121
63
1

2,18?
302
206
160
56
3

181 105 138

99
33
26
13
8
2

20
26
26
17
15
1

67
17
17
21
13
3

Adjusted by sample data to exclude misclaseified districts.

Source: U.S. Department of Education, National Center for Education Statistics, School District
Universe.
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Table B.--Standard errors of selected items

Item

National averages:

Minutes of credit classes per day for a typical student
Credits required for graduation
Composite ACT score
Mathematics SAT score
Verbal SAT score
Percent of graduates planning to attend 2- or 4-year colleges
Percent of students eligible for Title I assistance

Percnnt of all districts:

StandardEStimate7
error

298.4
19.8
19.0

461.1
432.8
48.8
2;.2

Requiring minimum competericy tests for graduation 25.4
With formal policy requiring regular assignment of homework at
the senior high school level 22.9
Indicating that increasing daily attendance is highly important
for improving academic achievement 66.0

Indicating that establishing/increasing study skills courses
is highly important for improving academic achievement 46.8
Indicating that establishing/increasing requirements for in-
service teacher training is highly important for improving
academic achievement 27.6
Indicating that extending the school day or year is highly
important for improving acadeMic achievement 4.7

That implemented programs to increase daily attendance
between fall 1979 and spring 1982-4 C8.7
That established/increased credit requirements in core subjects
between fall 1979 and spring 1982 53.4

That established/increased requirements for inservice teacher
training between fall 1979 and spring 1982 35.9

That increased the amount of homework between fall 1979 and
spring 1982 18.8

Averages and percents by district characteristics:

Average credits required for graduation:
Districts in the Great Lakes and Plains 19.4
Districts in the West and Southwest 21.4

2.0
.1

.1

4.0
3.4
.8
.7

1.7

2.2

2.6

5.2

3.0

2.1

1.9

.2

.2

Average mathematics SAT score:
Districts in the North Atlantic 464.0 5.0
Districts in the Great Lakes and Plains 478.0 12.1
Districts in the Southeast 421.6 8.0
Suburban districts 467.6 5.1
Urban districts 449.6 9.5

Percent of districts indicating that increasing daily attend-
ance is important for improving academic achievement:
Large districts 82.6 3.3
Medium-size districts 59.0 3.7
Districts in the North Atlantic 61.9 6.5
Districts to the Southeast 73.6 ,4.6
Urban districts 89.6

1Rural districts 63.4 i 3.7
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APaNDIX II
6

PANT RESPONSE U. S. DEPARTMENT OF EDUCATION Form approvedSURVEY SYSTEM NATIONAL CENTER FOR EDUCATIOH STATISTICS OMB No. 1850-0503
WASHINGTON, D.C. 20202 App. Exp. 11482

SURVEY OF SCHOOL-DISTRICTS ON ACADEMIC

REOUtREMENTS AND-ACMIEVeMEN't
.

This report is authorized tly law (20 U.S.C. 1221e-1). While you are not
required to respond, your looperation in needed to make the result.s of
this survey comprehensive. liccurate-ian timely.

-al. Definition for the_purpose of this survey:

Unit of credit: A class scheduled for a minimum of 200 min. per week (275 min. for a lab. class) for 36 weeks.

1. Please complete the following items for the 1981.82 school year as they apply to only the high schools in your
district, showing the combined effect of State and district requirements/practice.

A. Number of class periods in a day that a typical student takes for credit
Examples Students are generally required to take 5 class periods for e:edTT-Tiie day. Mote than 501 of thestudents take a 6'h period for credit; the other students are in a at' /y hall or some non-credit activity.
.Therefore, a typical student takes 6 periods for credit.

Average number of minutes per period (excluding time between c'esses)

B. Total number of units of credit required for graduation in your district

C. Number of units of credit required in Math Science English/language arts

Social studies/history ; Foreign languages ; PE/hehlth

D. Circle the grade span during which most students accrue the_required unit.: of credits 9-12 10-12

E. Maximum number of units of credit a student can earn during the above grade span (excluding night/summer school

and credit by examination) . Number of units of credit, if any, earned below this grade span

F. How many units of credit do students usually have when they graduate?

G. How many units of credit in core subject areas (English/language arts, math, science, social studies/history,

and foreign languages) do students usually complete in their senior year?

II. Check yes or no for each area in which your district and/or State had formal written policies or requirements for
the 1981-82 school year applicable at least to your high schools.

Xua E2

1_1 A. Minimum competency tests for high school graduation. In which areas are tests reqUired:

Math I I; English/language arts Other I__ I (Specify other )7

I 1_1 B. Required in-service teacher training for subject matter competence, e.g., in math for math teachers,

in science for science teachers. In which areas: Meth
I I; Science I I; English/language arts 1...17

I I I_ I C. Required minimum competency tests for new or already - employed teachers. (May be State requirement.)

In which areas, Math I I: Science English/language arts I It General knowledge I 17

III. A. At what level(s) does your district have formal policies requiring regular assignment of homework?
11

Elem. I Is Jr. High/Middle r__Ii Sr. High I 11 Does not require I_I.

B. Is assigned homework required to be reviewed or graded by a teacher/leaching assistant? Yes 1_1; No

C. Is it required that the results - of homework assignments be discusseu with students? Yes I._I; No I I.

IV. A. Check high, medium, or low to indicate the current
importLn^e to district policy of each of the
following activities (relative to each other) for
improving academic achievement in high schools
in your district.

High

A.
mportance

Medium how

B. Check yes or no for each of the activities your district
has implemented in high schools between the 1979-80 and
1981-82 school years.

C. Check yes or no for each of the activities your district
is planning to implement in high schools by the 1984-85
school year.

Activities to improve academic achievement 8.Implemented
C.

Planning

Yes No Yes No

I. Increase units of credit required in core subject areas
-

2. Establish/increase minimum competency requirements for graduation

3. Increase amount of homework

4. Extend the school day or the school year

5. Increase daily attendance

6. Establish/increase courses to improve students' study skills/he,its

7. Establish/increase requirements for in-service teacher training for
subject matter competence

. Establish /increase minimum competency tests for teachers

v. please complete the following items tot the 1981-82 school year.

A. Percent of all district students that are eligible for Title I assistance

B. Percent of daily absenteeism in your high schools

C. Average SAT score math Verbal OR Composite ACT score (Answer for one test only, whichever

is more widely administered to students in your district. If 1981-82 scores are not available, give scores for

1980-81.1 Estimated percent of district seniors that took this test

Estimated percent of high school graduates that Intend to go to a 2 or 4 year college

Porson vompleting form Title

School district State Phone (

EP (NOES) 2379-15, 8/82
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